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EDUCATIONAL PSYCHOLOGY

Course objectives

By the end of the course, students of level I in the faculty of Education: French-English- should be able to:

· Explain the role of diverse concepts and theories of Psychology and their application in classes or school context as well as in everyday life,

· Show the interrelationship between the cognitive processes;

· Develop creative abilities and problem solving skills among learners ;

· Utilize or apply knowledge on learning theories for an effective teaching and learning process;

· Enhance the teaching/learning process basing on the concept of learning, transfer of learning, motivation, attitudes, classroom management; memory and forgetting.

· Demonstrate understanding of the ways and means of developing the skills of creativity, problem solving and critical thinking among learners. It is therefore in the light of the above that this course is designed to enrich teachers to be with more knowledge and understanding of cognitive processes.
CHAPTER I 

 HISTORICAL PERSPECTIVES OF PSYCHOLOGY

Learning objectives:
By the end of this Course Unit Students should be able to:

· Define psychology

· Explain goals of modern psychology

· explain various areas of educational psychology

· Describe the importance of educational psychology for a teacher

1.1  Nature and definition of psychology
Wilhelm Maximilian Wundt was the founder of experimental psychology he defined Psychology as an academic and 

science" 
applied
 field involving the study of behavior and mental processes. Psychology also refers to the application of such knowledge to various spheres of human activity, including problems of individuals' daily lives and the treatment of mental illness.

Psychology differs from anthropology, economics, political science, and sociology in seeking to capture explanatory generalizations about the 

function" 
mental function
 and overt behaviour of individuals, while the other disciplines focus on creating descriptive generalizations about the functioning of social groups or situation-specific to human behavior. In practice, however, there is quite a lot of cross-fertilization that takes place among the various fields. Psychology differs from biology and neuroscience in that it is primarily concerned with the interaction of mental processes and behavior, and of the overall processes of a system, and not simply the biological or neural processes themselves, though the subfield of neuropsychology combines the study of the actual neural processes with the study of the mental effects they have subjectively produced. Many people associate Psychology with Clinical Psychology which focuses on assessment and treatment of problems in living and psychopathology. In reality, Psychology has myriad specialties including: Social Psychology, Developmental Psychology, Cognitive Psychology, Industrial-Organizational Psychology, Mathematical psychology, Neuropsychology, and Quantitative Analysis of Behaviour to name only a few. The word psychology comes from the ancient Greek ψυχή, psyche ("soul", "mind") and logy, study).

Psychology is a very broad science that is rarely tackled as a whole. Although some subfields encompass a natural science base and a social science application, others can be clearly distinguished as having little to do with the social sciences or having a lot to do with the social sciences. For example, biological psychology is considered a natural science with a social scientific application (as is clinical medicine), social and occupational psychology are, generally speaking, purely social sciences, whereas neuropsychology is a natural science that lacks application out of the scientific tradition entirely. 

Common sense explanation of behaviour

Everyone seems to be an amateur psychologist because everyone can think of his/her behaviour as well as other people’s on a regular pattern. The common sense approach throws light on the fact that man knows the answers to many questions and problems studied in psychology and can also predict the results of psychological studies without any scientific proof. The ability to predict makes man attempt to explain and understand certain situations and mankind in general. For instance, in Indian culture if a black cat crosses the road or path one follows then it is attributed to a bad omen. Consequently, an individual will postpone his plans because of that. But in other societies people do not care about a cat crossing the road or path. 

1.2 Definition of Educational Psychology

Educational psychology is a very broad field of applied psychology that utilises the theories, methods, and instruments of psychological science for educational purposes. It is a combination of two different fields: education and psychology. Perhaps it is better to explain these two fields: education is a field of study that deals with training and giving instruction especially to children and young people in schools and colleges or universities that are designed to give knowledge and develop required skills. 

The educational psychologist is involved in a wide variety of activities such as research, educational testing, counselling and guidance, consultation with teachers and parents and working with children with special needs. The educational psychologist is interested in the fundamental laws of human behaviour as well as in their application to education. Despite its wide scope, educational psychology is concerned with 3 basic questions:

1.3 Focal areas of educational psychology

There are three focal areas in education that concern educational psychologists as well as teachers that we shall explain in this section.

The learner

In any learning situation, the learner occupies the first place. Without learners, teaching activities cannot take place. The term learner simply means pupils or students whom individually or collectively make up the classroom setting. Teaching in the classroom to a larger extent depends on the personalities, emotional state, developmental stages, cognitive development, and psycho-social problems of learners in the classroom. Thus, for teaching to be effective a teacher must have in-depth knowledge about these qualities in addition to the potentialities of the learners.

The learning process

The learning process is the process by which people acquire changes in their behaviour, improve performance, reorganise their thinking or reasoning, discover new ways of solving problems, new concept formation, etc. All the activities that one does in the process of acquiring new information, ideas, skills, techniques and habits can best be described as the learning process. The learning process can be directly observed as in when learners learn how to write, draw, solve arithmetic; talk, etc, or it can as well be indirectly observed as in thinking, reasoning, remembering, problem solving and perception. What concerns educational psychologists is the way in which this learning process takes place. They are eager to find out and know what happens when students learn and why they learn.

The learning situation

This refers to the learning environment in which learning takes place and in which learners find themselves. All the situational factors and personal factors that surround learning activities form the learning situation. These may include the classroom setting, the emotional climate of the classroom, school and the attitude the community has towards the school activities. In some situations, learning is facilitated when teachers have a sympathetic attitude, when classrooms are well ventilated, sitting arrangement is conducive, and learners have affection towards each other. On the other hand in some situations, the learning process is impeded when the teacher is harsh, a learner has unsympathetic colleagues, the community is unsympathetic and school surrounding is unconducive and the school authority does not care about the welfare of learners. Therefore, the educational psychologist is interested in finding out which environment positively facilitates learning and which does not. 

CHAPTER II

Learning in context

 Learning objectives

By the end of this chapter, students should be able to:

· discuss the classroom applications of different theories of learning,

· define and identify the different types of transfer of learning;

· explain the educational implications of transfer of learning.

Many scholars have advanced theories of learning but we shall only be able to examine some of them. You were introduced to some of these theories of learning. Therefore, in this   unit our emphasis will be on their application. We will proceed by studying different theories of learning that include classical, operant, cognitive, social, and instrumental and Hull’s theory.
3.1 Meaning and definition

What is learning?

Learning has been defined as “a relatively permanent change in behaviour that occurs as the result of prior experience”. This definition has three important key terms:

· Change in behaviour: learning involves a change for better or worse.

· Change takes place through practice or experience: changes due to growth or maturation are not learning.

· Before it can be called learning, the changes must be relatively permanent. What one learns is relatively permanent because it can be changed by future experience.

Different psychologists have given different definitions of the term ‘learning’.

According to Kingsley and Garry (1957), learning is ‘the process by which behaviour is originated or changes through practice or experience’.

Smith (1962) defines learning as ‘the acquisition of new behaviour as a result of experience’.

In the words of Murphy (1968), ‘the term learning covers every modification in behaviour to meet environmental requirements’.

According to Marx (1971), learning is a ‘relatively enduring change in behaviour that is a function of prior behaviour’.  Learning therefore is considered to be a modification of behaviour through experience. It is a mental activity by means of which knowledge, skills, habits, attitudes, etc, are acquired and then utilised. This results in a progressive adaptation and modification of behaviour.
3.1.1 Classical conditioning theory of learning 

Classical conditioning is the process of repeatedly associating a previously neutral stimulus with an unconditioned stimulus in order to produce a conditioned response.

This theory was propounded by a Russian physiologist Ivan Petrovich Pavlov (1849 -1936). In his experiments, Pavlov observed that when food is given to a dog, the dog will salivate. This is the unconditioned response (UCR). Pavlov paired the presentation of food with the sound of the bell. After a number of these pairings, the sound of the bell caused the dog to salivate even in the absence of food. The dog had learned to salivate to a new stimulus. This learning is one type of conditioning. Before conditioning, the bell was a neutral stimulus, it was not associated with any particular behaviour by the dog. After sufficient pairings of the bell and food, Pavlov’s dogs would salivate with the sound of the bell alone. The bell that was formerly a neutral stimulus becomes a conditional stimulus (CS) and the salivation response is then a conditioned response (CR), since its association with the bell and food were paired; that is, the bell, too, could elicit a regular response. However, the dog after sometime stopped salivating with the sound of the bell because there was no reinforcement (food). This behaviour is referred to as extinction. Also, Pavlov noticed that after a certain period, the dog salivated again when the bell was rung. This behaviour of the dog was due to spontaneous recovery, that is, as a result of remembering the earlier learning. When the dog learnt to respond to the conditioned stimulus (CS) the bell, it could not discriminate other stimuli. But later, the dog learned to distinguish the sound of the bell from other sounds hence it learnt to discriminate other sounds. If you do not remember the details about classical conditioning and operant conditioning it would be a good idea to check in Module 1 ‘Introduction to Psychology’.

Applications of classical conditioning theory in teaching
Teachers should avoid presenting fear-eliciting stimuli such as ridicule, bitter remarks, open hostility in the classroom, etc, otherwise learners may learn (be conditioned) to fear or hate school because of painful experiences. In stimulus discrimination, Pavlov noticed that the dog restricted its responses to one stimulus that had been reinforced while responses to other stimuli had not. The implication for a teacher is that when teaching, he/she should identify the most important aspects of the lesson and emphasize them.  Also, a teacher should give a clear distinction of similar concepts or topics so that learners are able to distinguish between them.

 In order for the dog to be conditioned, Pavlov made several pairings of the bell and food. Therefore, the implication for a teacher here is that he/she should give learners more opportunities to use and repeat the knowledge they have acquired. A teacher should apply  the principle of extinction in a classroom situation by reinforcing desired behaviours and extinguishing undesired ones. For instance, good performance in the lesson should be paired with secondary reinforcers such as verbal praise, prizes and good grades. In spontaneous recovery, Pavlov noticed that after the dog had rested it would still elicit a response that had been extinguished. The dog would recall its earlier learning. The classroom implication for a teacher here is that he/she should give pause to learners and afterwards resume. This enhances internalisation of learnt material. To maintain connection for longer periods, teachers should again review learnt materials just as Pavlov made the dog use the earlier conditioned stimulus after it had rested by ringing the bell again.
3.1.2 Operant conditioning theory
Operant conditioning refers to a kind of learning process whereby a response is made more probable or more frequent by reinforcement. It involves the use of pleasant consequences to control the occurrence of behaviour. It helps in the teaching of operant behaviour, which is necessarily associated with a known stimulus. This theory is different from Pavlov’s classical conditioning in that here behaviour is reinforced or rewarded after it has occurred but in classical conditioning it is rewarded or reinforced as it occurs. 

This theory was put forward by Skinner (1932). He derived this theory as a result of carrying out experiments on animals. He put a hungry rat into a box (Skinner Box) with a bar and a cup underneath the bar. The rat had to learn to press the bar, which released food pellets into the cup. The rat began to explore until it happened to press the bar and pellets of food dropped into the cup. After a few accidental bar presses, the rat started pressing the bar frequently receiving food reinforcement each time. Therefore, in operant conditioning, a reinforcer is an event that follows a response and increases its probability. The principle of reinforcement in the classroom may seem obvious but in practice it is not easy as it appears.

Educational implications of operant conditioning theory of learning                        

Teachers should decide what behaviour they want from students and reinforce when such behaviour occurs. Praise or reward good work done, do not reward or praise work that is not up to a student’s capability. Learning objectives should be defined very specifically in terms of behaviour. Teachers should be aware of the timing of reinforcement. Obviously, it is impossible to reinforce all good behaviour, but if a teacher decides that a certain behaviour is critical, then he/she should reinforce it immediately just as the rat would immediately receive reinforcement after pressing the bar in the operant conditioning experiment. Punishment may cause more problems than it solves. A teacher should use it carefully, although there are occasions when nothing else can suffice. If possible, let the offending student do something else. If a teacher punishes a student, he/she should later let the student do something that can lead to being positively reinforced. Punishment should not produce hostile and defiant students who will see teachers as punishing agents. A teacher should provide feedback on progress and link rewards with progress.

In the operant conditioning experiment whenever the rat pressed the bar it received reinforcement. Therefore teachers should not reinforce behaviors in class in a haphazard manner. Each correct response of a learner should be reinforced.

3.1.3 Cognitive and social theories of learning
3.1.3.1 Cognitive/Gestalt theory of learning

The Gestalt theory of learning also called learning by insight is traced most directly to the contribution of a group of German psychologists: Marx Wertheimer, Kurt Koffka and Wolfgang Kohler. Their work is known as Gestalt psychology, which means the scientific study of form or shape or configuration. According to this theory, perceptual phenomena are only experienced as wholes. Learning is not by random steps, not by trial and error, not by conditioning but by insight (understanding).

To demonstrate insight learning, Kohler placed a chimpanzee, called Sultan, in a cage with a banana just beyond the bars of the cage.  Sticks were put in the cage that could be used to rake the food to the chimpanzee’s reach. The process of learning to reach the food was slow, but it was eventually accomplished when the chimpanzee joined two sticks together. The first joining of the sticks appeared to be almost accidental; it occurred when two sticks happened to be placed approximately end-to-end. The chimpanzee was then able to perceive the relationship and use the two sticks as a single tool to reach the food. The process of perceiving relationships is called insight.

Human learning and perception according to Gestalt psychologists are influenced by the way stimuli are arranged and their arrangement may have more meaning than the stimuli themselves. In the cognitive theory of learning, the learner is considered as already having a complex of attitudes and skills from his/her previous experiences. The learner therefore, perceives the learning as a whole or as a configuration and then responds to the elements of the configuration that he/she sees as being significant to him/her. In so doing, he/she organises the stimuli in the learning situation into a meaningful pattern.Therefore, according to Gestalt theory, learning is not a mere linking of associations in the learner’s mind but it involves rearrangement of the previous ideas and experiences acquired into the present environment hence forming patterns of thoughts.
Classroom applications of Gestalt theory of learning

A teacher in his/her teaching should emphasise meaningfulness and understanding of material. The examples and illustrations given should be related to relevant situations so that the material has meaning to the learner. For instance, historical facts will have little meaning unless related to current events or to something important. To enhance productive thinking, a teacher should organise his/her lesson in such a way that learners are able to make their own discoveries. The teacher should organise learners’ experiences or prior knowledge into meaningful patterns so that the learners gain insight of what is being imparted to them. When planning a lesson, a teacher should bear in mind starting with familiar concepts and basing each step on things that students already have prior knowledge or experience or perception of. A teacher should avoid mechanical or blind drills instead his/her lesson structure should be based on comprehension/ understanding as opposed to mere memorisation. Application of the knowledge or skills should be encouraged. 
3.1.3.2 Social learning theory

Social learning theory is also known as observational learning. It was developed by Albert Bandura. It examines how people learn by observing models and imitating the behaviours of others. It mainly helps in the acquisition of language and bahaviour. Bandura noted that behavioural consequences whether personally experienced or modelled, motivate and inform students of the likely outcomes of their actions rather than strengthening behaviour as proposed by Skinner. According to Bandura (1986), much of human learning is not shaped by its consequences but is more efficiently learned directly from a model. For instance, if students see their friend rewarded for good work done, they may work hard so that they are also rewarded. Bandura analysed 4 major processes of observational learning:
1. Attention Phase 

The first process in observational/social learning is paying attention to the model. Unless learners pay attention to modelled events, they cannot learn much from them. The attentional process in observational learning enables the observer to determine which aspects of the modelled information are relevant and which are irrelevant. In the classroom situation, a teacher as a model, gains students’ attention by presenting clear information and motivating them.
2. Retention phase 

This involves symbolic coding, organisation of what has received attention and rehearsal. In classroom, after gaining students’ attention, a teacher can model the behaviour he/she wants students to imitate and then give them chance to practice. For example a teacher might show how to derive a certain formula in mathematics and then students imitate him/her by trying to follow the ways used and derive the formula and then retain the procedure used. 
3. Reproduction 

In this process, after the observer attending to and retaining modelled behaviour, he/she is ready to produce the behaviour. The reproduction process is influenced by the observer’s capability and whether the modelled behaviour is socially acceptable.
4. Motivation in classroom setting

Students will imitate a model because they believe that doing so will increase their chances to be reinforced. In the classroom, the motivation process entails praise or grades given for matching the teacher’s model.

Principles of social learning

· Direct reinforcement

It is provided by external environment. For example, in the classroom, if a teacher shows how to calculate a number in mathematics and a student does it as required, the teacher may praise or reward the student hence direct reinforcement.

· Vicarious learning

This refers to learning from others’ successes and failures. For example, in the classroom when some students are disruptive, a teacher may single out others who are well behaved and reinforce them. The misbehaving students may change their behaviour so as to be liked and reinforced too.

· Modelling 

Although teachers have less influence on students’ behaviour outside the school environment, within the classroom, they are the major source of modelled information in the following ways. By observing teachers, students learn not only academic skills but also much important non-academic behaviour. Students may learn interpersonal interaction skills by observing how teachers interact with students. They also adopt teachers’ attitudes towards a variety of issues, ranging from those related to education and schooling to those extending beyond the classroom. They may even imitate mannerisms that their teachers exhibit. 
Implications of social learning for teachers

Since the knowledge of social learning is crucial to the educational process, some applications of the principles have been suggested:

The vicarious principle of learning should be applied especially when dealing with misbehaving learners. For example, when some students come late to classroom and a teacher refuses them to enter, others who have the same habit of coming late may refrain from it as a result of seeing their colleagues punished.  

Learning through modelling or by imitation as observing can bring new behaviour or change the frequency of previously learned behaviours. Therefore, as a model, a teacher should manifest exemplary behaviours. He/she should keep in mind that his/her behaviour, both intentional and unintentional can profoundly affect what students learn. Also, he/she can influence the attitudes, beliefs and behaviours of learners.

A teacher should show interest and enthusiasm in the content he/she is teaching and interact with learners in an expressive manner. He/she should show enthusiasm in activities done in class. This may help learners to gain interest and show enthusiasm too, like their model.

A teacher should identify the specific social and affective learning outcomes he/she considers important. Fairness, thoughtfulness, cooperation and consideration are qualities most people agree are important. 

Factors that influence learning

Learning is influenced by various factors that either impede it or facilitate it. Some of these factors are:

· Meaning and relevance 

· Complexity of materials

· Practicability 

· Competence of the teacher

· Motivation and emotions

· Socio-economic status

· Individual differences

Meaning and relevance 

Learning can be effectively executed when learners are able to understand the various concepts and principles covered. Memorisation of material without understanding should be avoided. There should be relevance of material to the learner’s interest because learners are more ready to respond to materials that meet their needs and which fit well with their already established interests. Meaning and relevance can be enhanced through:

· Teachers being able to relate past knowledge to their current situation.

· Teachers being able to select, organise and present materials in a logical sequence.

· Teachers being consistent and avoiding controversies.

· Teachers motivating learners through reinforcement and assessment.

· Teachers tailoring material to the learners’ level ( the approach being from the general to specific.

· The lesson should be relevant to the needs of the learner.

Complexity of materials

Bruner (1978) was of the view that ‘any subject can be taught effectively in some intellectually honest form to any child at any stage of development.’ He revealed how stimulus is identified depending on the needs and desires of the perceiver. Even then, the material being taught should be presented at the learner’s level of development from simple to the complex or from the known to unknown. The teacher should break complex parts of the task to simpler forms so that learners can understand the subject matter.

Practicability 

Learners should participate actively in the learning process and the subject matter. This requires that schoolwork should be tied to dimensions like prestige, success, occupation, etc.

Competence of the teacher

The teacher must be competent and confident, be able to command attention and the respect of the class for effective learning to take place. Professionally trained teachers can achieve that as compared to their untrained counterparts though this is not necessarily so. One’s competence can also come from one’s initiative and efforts put into teaching. Any competent teacher develops his/ her own ways of recognising the needs currently felt by his/her students and then guide them into and through experiences designed to result in learning that will satisfy these needs.

Motivation and emotions 

Motivation is the impetus to excel while emotions are internalised feelings based on personal and external factors. Therefore, motivation involves the manipulation of incentives and goals, creating a proper atmosphere, arousing emotional interest and inducting a pleasant state of satisfaction in the learners. The secret of successful teaching is to discover means of making learners like and want to do things that the teacher wants them to do. Teachers should motivate learners through constant evaluation and fostering or reinforcing the right motive as well as positive emotions. Reinforcers are stimuli that increase the strength of response; these can be positive or negative reinforcements in the learning situation that include praise, pleasant symbols and facial expressions. These should be utilised in class to enhance learning. Punishment should be avoided because it may discourage learners from learning activities.

Socio-economic status 

This can be considered by measures taken in relation to family income, residential area, social facilities or amenities, occupation and educational level of parents. These factors can impede learning if they are not well balanced. Learners, who come from high socio-economic status families may look down upon those who come from low socio-economic status, subsequently it may have negative effects on the latter. Hence frustration and poor performance occur. For proper and effective learning to occur, it is necessary to eliminate differences in aspirations between poor and rich students.

Individual differences

This may be manifested in the area such as physical attributes, level of motivation, emotional development, maturational status, socio-economic backgrounds, intellectual ability (I Q), etc. All these have a bearing on the eventual performance of learners in a given task or assignment. The severity will depend on how seriously they are perceived by learners. The single most significant area in individual differences which teachers should take into consideration is the intellectual ability of learners. However, heredity and environmental factors are instrumental in causing individual differences. We discussed the nature versus nurture in Module 9 ‘Developmental Psychology’ so you can refer to it. The goal of a teacher is to accept learners as they are and guide them in achieving and realising maximum possible development of intellectual skills. There is little a teacher can do to change inherited characteristics; however, a conducive learning environment can foster intellectual growth because poor environmental conditions can impair learners’ cognitive functions.

Transfer of learning 
Definition

Transfer of learning occurs when new learning takes place in the context of previously learned associations that are called experimental associations or habits. Transfer of learning is therefore the application or carrying over of knowledge, skills, habits, attitudes or other responses from one situation in which they were initially acquired to some other new situations for which they were not specifically learned.  

In the words of Ellis, “transfer of learning means that experience or performance on one task influences performance on some subsequent task”.

Types of transfer

There are different types of transfer, these are:

· Positive transfer

· Negative transfer

· Zero transfer

· Lateral transfer

· Vertical transfer

Positive transfer
This occurs when performance on a previous task facilitates performance of a subsequent or second task or learning to an extent that the learner gains from the previous learning. For instance: 

· Learning English grammar can help a student in writing correct English.

· Learning how to play piano would facilitate learning how to type on a computer.

Negative transfer
This occurs when performance on a previous task inhibits, hinders or disrupts performance on a subsequent task. It occurs when stimuli are similar and expected responses are different. For instance:

· 5 + 2 = 7

· 2 x 5 = 10 

NB: By differentiating between the stimuli in a task (especially in negative transfer) before the major learning trials would help in facilitating performance. This is known as stimulus differentiation which means that students are made aware by their teachers of the major similarities and differences among stimuli with which they have to become acquainted ( this is a sound teaching strategy, for instance, read, reed and red, or 5+1, 5-1 and 5x1.

Zero transfer
This occurs when there is no effect of the previously learnt task on the subsequent task. For instance, learning that 3 + 4 = 7 probably does not facilitate or hinder learning that G-O-A-T spells GOAT or L-I-O-N spells LION.

Lateral transfer
This is the most common form of transfer that occurs when the learner in learning situations outside the school or classroom employs understanding and skills specifically taught in school or classroom. For instance, a child can be taught and then understands that 10-5 = 5 in the context of Blocks or breads or other objects used in classroom by the teacher, and then transfers this knowledge home whereby he/she removes 5 oranges from a basket that contains 10 oranges and then understands that there are 5 oranges left in the basket.

Vertical transfer
This is a situation whereby learning at one (lower) behavioural level facilitates learning at a higher bevioural level in a vertical manner. For instance, comprehension of addition and subtraction of facts would facilitate the subsequent solution of problems when these operations are utilised in more complex arithmetic calculations.
Importance of transfer

Why do you think transfer is important in learning? Write your ideas in the space provided below. Transfer is important in learning because it: 

· Brings about coordination or continuation of previously learned knowledge.

· Assists in better understanding of new knowledge and creates interest in the learner.

· Is also important because a learner can learn to use rules and principles in new areas or situations e.g. from English grammar one can learn how to write composition.

· Helps students to integrate knowledge and hence they are able to solve many other problems.

CHAPTER III

 Motivation
This unit introduces you to the meaning and definition, types and processes of motivation. You will examine the relation of motivation to learning and classroom implications of the different types of motivation. Also, you will study the implications of Maslow’s hierarchy of human needs for teachers. As teachers, this Unit will equip you with ways of motivating your learners so that they develop more interest in your subject.

4.1 Meaning, definition and types of motivation 
Motivation is both a psychological and a physiological process. To motivate means to give incentive to. There are many factors that can increase motivation. Increases in motivation can lead to changes within the brain, and behavior. It is generally agreed that motivation is experienced at two main levels. These are the primary level which is the desire to satisfy basic demands such as oxygen, food, water etc, and the secondary level which include social needs etc. An individual would only satisfy secondary needs when primary needs are satisfied (in general). Changes in the levels of motivation can be very subtle and can be the result of the sum of several influences rather than one. These influences can be either external or internal.

Some of the motivators include:

· Working or studying with the best, top, people. People who are good at their job and confident. 

· A well established appraisal scheme, taking note of staff needs.

·  A significant opportunity for training and improvement.

·  High levels of communication and involvement.

·  A happy friendly supportive working environment.

·  Good promotion prospects.

·  Praise when deserved.

·  Success is a motivator.

·  Having something to strive for.

·  Pressure to perform well.

·  Making people feel responsible for success.

·  Recognizing and acknowledging their difficulties.

·  Goal setting and establishing personal targets can improve motivation and so one and so forth

The term motivation is derived from the Latin word movere which means to move. The notion of movement is reflected in such commonsense ideas about motivation as something that gets us going, keeps us moving, and helps us get jobs done.

However, irrespective of these common ideas, there are many definitions of the term motivation given by different psychologists. Some of the most outstanding are:

· According to Franken (1994), “motivation is the arousal, direction, and persistence of behaviour”.

· In the words of Bernard (1980), “motivation is the stimulation of actions towards particular objectives where previously there was little or no attention to the goal”.

· Arun Monppa and Mirza S. Saiyadain (1985) …“Motivation is propensity or the level of desire of an individual to behave in a certain manner at a certain time in a certain situation”.

From these definitions we can conclude that motivation is the process whereby goal directed activity is instigated and sustained. It is the internal process that activates, guides, and maintains behavior over time. Motivation involves goals that provide courage for and direction to action. Goals may not be well set out and may change with experience but the point is that individuals should have something in mind, which they want to attain or avoid. Motivation requires activity − physical or mental. Physical activity necessitates efforts, persistence, and other observable actions. Mental activity involves actions such as planning, rehearsing, organizing, problem-solving, decision taking and assessing.

4.2 Functions of motivation in learning

The following are the functions of motivation in learning:

· Motivation arouses and sustains interest in learning.

· Motivation initiates and energises activity in learning.

· It leads to self-actualisation in learning.

· It releases tension and helps in satisfying the needs of the learner. 
Now we will look at the different types of motivation.
4.3 Types of motivation

There are 4 basic types of motivation these are: primary, secondary, intrinsic and extrinsic motivation. 

1. Intrinsic motivation

This type of motivation is whereby an individual makes his or her own initiative to achieve the intended goals or objectives. It is the motivation to engage in an activity for its own sake. People who are intrinsically motivated work on tasks because they find them enjoyable. Task participation is its own reward and does not depend on explicit rewards. For example, a student may exhibit intrinsic motivation when attempting to perform well on a test because of interest, satisfaction of doing well, a sense of accomplishment, other factors related to the task or factors within the student. In school, most students have low intrinsic motivation; therefore, teachers should try to encourage it.

Implications of intrinsic motivation for teachers
Teachers should help students set their own goals. Normally people work harder for goals that they themselves set than for goals set for them by others. For example a University student may have an ambition of attaining a first class degree and then work harder to obtain it. 

Teachers should provide activities that challenge students’ skills. Activities should be intermediate in level of difficulty and as students develop skills, difficulty level must be adjusted upward. Attainment of challenging goals conveys to learners that they are becoming competent, which raises self-efficacy. As a result, learners set new challenging goals, which maintain intrinsic motivation.

Teachers should present ideas slightly different from learners’ existing knowledge and beliefs. They should incorporate surprise and incongruity into classroom activities.

2. Extrinsic motivation

This is a type of motivation that is mainly activated by external factors or rewards and privileges. Individuals who are extrinsically motivated work on a given task because they believe that participation will result in desirable outcomes such as reward, teacher praise or avoidance of punishment. Students who engage in tasks for the sake of achieving some reward or anticipated outcome are extrinsically motivated.
Implications of extrinsic motivation for teachers
Although teachers must always try to enhance students’ intrinsic motivation to learn academic material, they should at the same time be concerned with increasing extrinsic motivation to learn. This is because not every subject is intrinsically interesting to all students and students must be motivated to do hard works necessary for mastering difficult subjects. Here are some suggestions for improving extrinsic motivation. Arousing interest, it is important for a teacher to convince students of the importance and interest level of the material that is presented and to show how the knowledge to be gained will be useful to the students. Teachers should provide clear feedback to students. They must provide information on the results of students’ efforts or performance. This motivates students to put more effort in learning. Teachers should reward learners for any fair attempt they make on tasks in classroom lessons. This may be done in form of praise, prizes, encouraging comments, etc. Expressing clear expectations, Teachers should let students know exactly what they are supposed to do, how they will be evaluated and what the consequences of success will be.
Motivation in the classroom 

Students’ motivation varies from one subject to another. Even within a subject, students may do certain activities more perfectly than others. Therefore, here our focus is on teacher’s activities that can be used to increase students’ motivation in the classroom situation. Although motivation is considered to be characteristic of the individual, environmental factors under the teacher’s control are also influential. So, below are some of the ways through which a teacher may make students gain interest in lessons presented in the classroom. Teachers should use a variety of interesting presentation modes.  Students may be extrinsically motivated to learn by use of interesting material as well as a variety of presentation modes. Encouraging comments, Teachers should avoid comments that demotivate learners. Although there are some subjects that are widely reputed as difficult and others easy, teacher’s comments greatly influence students’ interest in a subject. Experience of success: experience of success may motivate a student to work harder. Therefore, a teacher should make class tasks sufficiently varied so that each student has a chance of success. Success should not only be considered as getting above average or getting to top grade in class or passing the subject but also measured in terms of improvement over previous performance. This is because past experience tends to influence students’ motivation. Students who have been successful in the past will expect to succeed in future and this expectation of success will increase their motivation. In contrast, students who have a long history of failures at tasks will have little motivation.
Reinforcement: This plays an important role in learning situations.  A student who has been appropriately reinforced for the behaviour that leads to achievement is most likely to behave in the same way or improve. Moreover, non-achievers may also be motivated to change their behaviours so as to be reinforced.

A teacher should therefore reinforce student behaviours, which facilitate achievement of course objectives. For example, following a student’s answer, a teacher may verbally indicate pleasures at the student’s response by use of comments like “good”, “fair”, “correct”, or nods and smiles, friendly look, etc. Wrong answers may be responded to in an encouraging manner like “try again”, etc.
Reflexion questions

1. In your own words, what do you understand by the term motivation?

2. Giving relevant examples, distinguish between intrinsic and extrinsic types of motivation.

3. Briefly explain how a teacher may extrinsically motivate learners to gain interest in his/her lesson.

4.4 Maslow’s hierarchy of human needs 

Abraham Maslow has explained motivation in ways that many teachers and students have found realistic and appealing. Maslow (1954) suggested a hierarchical set of five basic needs that influence human behavior. Needs at the lowest level of hierarchy, he said must be at least partially satisfied before people can be motivated by higher level goals. Related in their order of urgency, the needs include:
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Physiological needs

These are the basis of motivation and unless they are satisfied every thing else recedes. Maslow emphatically pointed out that physiological needs are biological needs and that when they are in force, all other needs become relatively unimportant. Such needs include the need for food, water, oxygen, pain avoidance, and lastly sex. In general, physiological needs embrace all needs that are directly necessary for one’s survival. For instance, in a hungry person, all capacities are directed towards hunger satisfaction. His/her intelligence, memory, habits, and dreams are all pre-occupied with food and strategies for getting it. He/she temporarily forgets his/her ambitions as they now assume secondary importance.
Safety needs

Once the physiological needs are met, safety needs become the next important requirement. It is common knowledge that human beings and other animals perpetually seek self-preservation and security. Like physiological needs, all talents, resources and cleverness of an individual will now be directed towards warding off dangers and physical threats. This becomes another life-and-death struggle that totally dominates the person.
Love and belongingness needs

After gratifying physiological and safety needs, the next in importance are the love and affection needs. This is manifested in our desire to make friends and to maintain cordial relationships with people. When this need is thwarted, adverse psychological reactions (maladjustment) may result. While love is not exactly the same as sex, it should be noted that in many instances, our sexual behavior and response is defined by our need for love, affection and intimacy.
Esteem needs 

Humans normally experience a strong desire for reputation and prestige, for recognition and attention, for feelings of being important, useful and appreciated by the society. If this need is satisfied, the effect is the feeling of self-confidence and high self-esteem. Failure to satisfy this need brings about feelings of inferiority, weakness and helplessness. 
Self-actualisation

This is the need for maximising one’s potential ( becoming all that one is capable of. Individuals who have successfully developed and applied their talents and potential effectively in any field of human endeavour are said to have actualised themselves. In other words, the concept of self-actualisation according to Maslow implies doing what one is fitted for. However, this need is rarely satisfied. 
Implications of Maslow’s hierarchy of needs for teachers

Students who are very hungry or in physical danger will have little motivation for learning. So, if student’s behaviors change throughout the day and it is not due to trouble or dislike of the subject, the teacher should check the students eating habits as the first diagnostic step. 

Teachers should channel students’ libidinal (sexual) energy through co-curricular activities otherwise if students are left redundant at school especially after class hours, they may resort to undesirable habits. Teachers should avoid behaviors that make students feel insecure or fearful to participate in school and class activities. Sarcasm, ridicule or open hostility in class may make learners to devise their own safety measures often at the expense of learning.

Teachers should try to put students at ease and make them feel accepted as individuals. Students who do not feel that they are loved and that they are capable are likely not to have a strong motivation to learn. Teachers should provide opportunities for students to satisfy esteem needs. They must enable them to achieve and secure reinforcement. Teachers must insist on satisfactory performance (depending on the student’s ability). Every student should at least experience some success, for it makes a student confident, to be recognised hence respected. As far as self-actualisation is concerned, teachers should guide, encourage and reward students so that they recognize their potential.

CHAPTER IV

Cognitive theories

Chapter content

In this Unit, there are 3 sections:

i. Piaget’s cognitive theory

Learning objectives

By the end of this Unit, students should be able to:

· explain Piaget’s stages of cognitive development

· explain how people acquire information from the environment and how it is processed and interpreted

· explain how social learning occurs 

5.1 Piaget’s theory of cognitive development

Jean Piaget (1896-1980) was a famous Swiss psychologist who held the view that children actively construct their own cognitive codes; they do not just accept information from the environment. He gave 4 stages of cognitive development, which start from infancy through adolescence.

The sensorimotor stage: 

This is the first Piagetian stage of development that lasts from birth to about 1 ½ - 2 years of age. The observation of his own children made him to form the opinion that the earliest form of intelligence is of a sensory and physical nature. In this stage, children formulate an understanding of the world by coordinating sensory experiences such as seeing, smelling, and hearing with physical motoric actions. This is what Piaget means by the term sensorimotor stages of development. This stage involves the development of behavioural sequences called schema, which helps in the development of object concept i.e. the infant’s recognition that the world has an existence independent of his psychological contact with it.

Preoperational stage:  This is the second piagetian stage of development which lasts between 2-7 years of age.In this stage a child’s ability to represent experiences mentally rather than to interact with them directly and physically is developed. The ability to represent the word by words, images and drawings is manifested. A child’s representational ability at this stage shows the appearance of pre-operational intelligence, which still lacks a system of rules or mental operations as shown by older children and adults. Consequently, the thinking of young children is unsystematic, inconsistent, illogical, disorganized and often confused. This implies that the preschooler who can symbolically represent the world would still lack the capability to perform operations.

Concrete operational stage: This is the third Piagetian stage, which occurs between 7-11 years of age. The signs of operational thinking starts to show when children are ready to go to school at the age of 6 or 7 after preoperational thought gradually disappear. This is the stage of concrete operations because children are able to perform operations and logical reasoning replaces intuitive thoughts. Logical operations that may be manifested include dealing with principles of formal logic or mathematical concepts of space and time. The development of concrete operations allows children to engage in a form of thinking which is flexible and reversible unlike in the preoperational stage.  For instance concrete operational thinkers cannot imagine the steps required to solve an algebraic problem, which is too abstract for thinking at this stage of development.

Formal operational stage: this is the fourth and final Piagetian stage, which lasts approximately from  11-15 years of age. It is associated with adolescents. In this stage individuals move beyond the world of actual, concrete experiences and think in abstract and more logical terms. For instance, they may imagine what a caring parent is like and then compare their parents with the imagined standard. They start to entertain possibilities for the future and get fascinated with what they can be. Formal operational thinkers are more systematic, develop hypothesis about why some events occur, the way they do and finally test the concerned hypotheses in a deductive fashion in solving

Summary for chap.5
Sensorimotor stage: this is the first phase of cognitive development in Piaget’s theory whereby a child formulates an understanding of the world around him or her by coordinating sensory experiences such as seeing, smelling and hearing with physical motoric actions. Information processing theory lays emphasis on the processing and interpretation of sensory data, which is converted into a form that can later on be retrieved from memory banks. Social learning emphasizes behaviour, environment and cognition as the main components of development. The theory holds that people think, reason, imagine, value, and plan, etc before they manifest a particular behaviour.

CHAPTER V 

Memory and forgetting in the teaching/learning process 

People remember certain things and forget others. By and large we cannot separate memory from learning because whatever is learned must be retained in one way or the other to prove that learning has taken place. If retention were not attained then forgetting would occur. With nature’s capacity of retention, still people are not able to remember all if not most parts of the learned activity. This may be attributed to ‘trouble spots’ or ‘impediments’ along the road from short term to long-term memory to recall. 

Learning objectives
By the end of this unit you should be able to:

· Distinguish between memory and forgetting

· Explain the different types of memory and their educational implications

· Discuss the causes of forgetting

 6.1 Definition of memory and forgetting
6.1.1 Remembering or memory 

This is the ability of an individual or a learner to retain or store information and then later retrieve all or some parts of it that he/she has acquired in the past. Memory simply means the process by which information is acquired, stored and retrieved later. Information constantly enters our mind through our senses but most of it is almost immediately discarded. However, some information is retained much longer probably for the rest of our lives.   Like in a computer, memory allows us to store information for later use. In order to do this, however, we need to master three processes involved in memory. 

The first is called encoding; the process we use to transform information so that it can be stored.  It means transforming the data into a meaningful form. Before information is stored, it has to be changed into codes that our brains can process. For instance, visual code (images), acoustic code (sounds) and semantic code (meanings). 

 Next is the actual storage, which refers to the retention of information in memory. In human and animal memory, information is stored in the brain. However, the brain does not have memory centre. Instead, memory depends on the integration of a activities in several parts of the brain including the thalamus, the amygdala (a part of forebrain structure that evaluates information from the immediate environment), the cerebellum (a hind brain structure that coordinates movement) and the hippocampus (part of forebrain that acquires and consolidates new information in memory).

 The final process is called retrieval, which is bringing the memory out of storage and reversing the process of encoding. In other words, return the information to a form similar to what we stored. 

Types of memory

We have three distinct memory storage capabilities (not including permanent deletion). 

The first is  Sensory memory, referring to the information we receive through the senses. This memory is very brief lasting only as much as a few seconds. If the information in the sensory memory is not paid attention, it is rapidly lost. However, when you pay attention to information in sensory memory, it is transferred to short-term memory where it is processed for transfer to long-term memory.

Educational implications of sensory memory for teachers

· Teachers should ensure that students pay attention to information passed to them in classroom if it is to be retained.

· Students should not be bombarded with too much material at once because it takes time to retrieve all information seen in a moment into consciousness. If so, teachers should tell learners which specific aspects of the information they should pay attention to.

Short term/ working memory

Short Term Memory (STM) takes over when the information in our sensory memory is transferred to our consciousness or our awareness (Engle, etal 1993; Laming, 1992).  This is the information that is currently active such as reading this page, talking to a friend, or writing a paper. Short term memory can definitely last longer than sensory memory (up to 30 seconds or so), but it still has a very limited capacity. According to research, we can remember approximately 5 to 9 (7 +/- 2) bits of information in our short-term memory at any given time (Miller, 1956)

 STM is the part of the memory in which information currently being thought of is stored. When we stop thinking about some thing, it disappears from our short-term memory. Information that a person receives from the sensory memory and pays attention to it is transferred to the short-term memory. Likewise, when you pay attention to information retrieved from the long-term memory, it enters the short-term memory.  The short-term memory manipulates information got from either the sensory or long-term memories.  Information is maintained in the short-term memory when rehearsed and the form of rehearsal, which merely maintains information, is called maintenance rehearsal. It is different from the elaborative rehearsal optimal for storing information in the long-term memory, which requires understanding of the information.

Educational implications of short-term memory for teachers

·  Teachers should give learners adequate time to rehearse what they impart to them during classroom lesson

· Teachers should avoid teaching too much material too rapidly because unless learners are given time to internalize each new information, retroactive interference is likely to occur.

· During classroom lessons, teachers should ask learners questions about what they have learnt. This helps learners to think and rehearse learnt material hence processing information in the short-term memory and thereby establish it in the long-term memory. This mental work is crucial when students are learning new difficult material.

Long-term memory

Finally, there is long term memory (LTM), which is most similar to the permanent storage of a computer. Unlike the other two types, LTM is relatively permanent and practically unlimited in terms of its storage capacity. Its been argued that we have enough space in our LTM to memorize every phone number in Rwanda and still function normally in terms of remembering what we do now. Obviously we don’t use even a fraction of this storage space.

Types of long-term memory

 In the long term memory information is stored in two memories. 

a) The procedural memory:  This stores Information about how to do things. Such information cannot be brought to mind consciously but is expressed in behaviour. 

b) Declarative memory:  This stores memories of facts. It is subdivided into semantic memory and episodic memory. Semantic memory stores general information while episodic memory stores information about personal experiences tied to particular times and places. Images cues related to space and time help us to retrieve information from this part of memory.  For example when a student remembers what he /she studied on a certain day, he /she is recalling information from episodic long-term memory. It should be noted that regardless of the number of memory system we have, information in the long-term memory must be stored in a systematic way.   

6.1.2 Forgetting 

This is the partial inability to retrieve/ remembering information from memory. Forgetting is normal but it becomes abnormal when one experiences complete loss of memory perhaps due to brain damage.  In the realm of teaching/learning, it is a process characterized by inability to recall, recognize and reproduce the learned materials or tasks. Studies have shown that the rate of forgetting depends on:

· The volume of memorised materials, 

· The content and degree of comprehension, 

· The similarity of memorised and interfering materials, 

· The significance of material, 

· The involvement in subject’s activity.

 Why do people forget?

Forgetting occurs universally and with all human beings. How and why it does happen, has been a subject of extensive research and investigations. However, the most frequent reason for forgetting information is difficulty in transferring it from working memory to long-term memory. In addition, we can forget because of an inability to recall information that is in long-term memory. This section will discuss specific explanation for forgetting.

Fading occurs when we can no longer recall information from our memory because of disuse. In short-term memory, fading can occur very rapidly - in some cases after just a few seconds. When information fades from working memory, it disappears because the short-term space was needed for other incoming information. We can prevent this type of fading by continuing to focus attention on the information, by constantly rehearsing it, or by transferring it to long-term memory.

Once information has been transferred to long-term memory, most theorists believe that it is stored there permanently. When information fades from long-term memory, what really fades is the link; that is, we cannot find a way to retrieve it - it's there, but we just can't find it. We can prevent this kind of fading by encoding the information as meaningfully as possible, by frequently retrieving it, by actively restoring it whenever we do retrieve it, and by using effective memory search strategies.

Interference occurs when information gets confused with other information in our long-term memory. Interference can occur either retroactively or proactively 

Retroactive interference occurs when previously learned information is lost because it is mixed up with new and somewhat similar information. For example, if you learn the contents of this chapter today, new information presented to you tomorrow could cause you to become confused about the contents of this chapter. A history student could study the causes and events of the American Revolutionary War and understand these thoroughly. Several weeks later the student could study the causes and events of the American Civil War. If the student thereafter had trouble remembering the causes and events of the Revolutionary War, this would be an example of retroactive interference.

Proactive interference occurs when current information is lost because it is mixed up with previously learned, similar information. For example, you could have trouble learning the contents of this chapter because it conflicts with preconceived notions in your mind regarding the same topic. Returning to the history example described earlier, if the student who had learned about the Revolutionary War thereafter studied the Civil War and had trouble remembering the events of the Civil War, this would be an example of proactive interference. 

	Summary of Types of Forgetting.

	Type of Forge

Tting
	Definition
	Mnemonic
	Examples

	Proactive

 Interference
	Current(new) 

information is 

lost because it is

 mixed

up with previously learned, similar information.
	Earlier information 

projects itself forward and interferes with what we try to learn next.
	1. I have trouble recalling my new phone 

number, because I get it mixed up with my 

old number.

2. A student finds a new concept to be hard to understand because she confuses it with 

Similar ideas she has already learned.

	Retroactive 

Interference
	Previously learned information is lost because it is mixed

 up with new and somewhat similar information.
	New information 

interferes with older information, much like a retroactive pay raise 

influences previous

 paychecks.
	1. I have trouble recalling my old phone number, because I get it mixed up with my new number.

2. A student understood a concept last week but

can no longer discuss the concept correctly, 

because he confuses it with other concepts 

studied since that time.


Distortion refers to the misrepresentation of information that occurs when an imperfect image is recalled from long-term memory. It is not really a separate type of forgetting, but rather a combination of the previous two types. For example, when I returned to a high school reunion, I once discovered that many of my vivid recollections of my baseball career were distorted. I had clear memories of various heroic achievements, which I had dutifully narrated to my wife and children, and I firmly believed these to be true. Written and verbal evidence at the reunion repudiated my testimony. What seems to have happened is that some of the less pleasant aspects had faded from my memory. In addition, I apparently reconstructed a few situations in my post-game mental analyses, and when I tried to recall the incidents after several intervening years I tended to remember these more pleasant fantasies in place of the true accounts of the games. Likewise, although I passed a test on atomic fusion and fission a long time ago, when one of my children recently asked me a question about fusion, I gave an answer that blended the two concepts.

Another term related to forgetting is suppression. This is a term derived from Freudian psychotherapy that refers to the subconscious urge from within our personalities to obliterate unpleasant or threatening information from our memories. For example, an adolescent who had been abused as a child may be unable to recall specific instances of abuse, even though these were numerous, because he had suppressed them. Suppression is not an important cause of forgetting in most classroom settings. If a student says she forgot her Spanish "because she hated the teacher," her forgetting is probably because she has avoided contact with the subject matter rather than because of an emotional trauma.
Cue – dependence theory

Since the retrieval of information from the long term memory partially depends on adequate cues, forgetting can sometimes be due to failure to have or use them. At times we may fail to find an adequate cue to activate the relevant portion of general knowledge stored in semantic memory. For example one may experience a situation in which he cannot quite remember a familiar word but can recall parts of the word or words similar to it, but because he/she has no adequate cues, becomes unable to retrieve it from the memory.

Physical damage

A severe physical shock such as drug overdose or damage of the brain may cause forgetting. For example, if the brain gets damaged, it may result in impairing of episodic memory. Also, information in the short-term memory is most affected by physical shock but it is very rare for a person to completely lose memory.

Some of the ways of reducing forgetting

1. Use of PQ3R study method. 

The method is illustrated as bellow:

· Preview: Students should first make a survey of the whole material to be read to get an idea of the general organization and major topics and subtopics. Emphasis has to be put on the headings and sub- headings and identifications of the areas that will be read.

· Question. In this second step, learners now turn the headings into questions and this orients them to the content of each section and makes reading interesting. The questions provoke learners to think about the ideas they have just read. They also help them to locate ideas, which they have not understood properly.

· Read. This step requires a learner to carefully read the study material and answer the questions posed.  Reading is NOT running your eyes over a textbook.  A learner should read to answer questions he/she has asked him/herself or questions the instructor or author has asked.  Also, when reading, he /she should be sure to read everything, including tables, graphs and illustrations. Often times tables, graphs and illustrations can convey an idea more powerfully than written text

· Recite. This step requires the learner to rehearse the information read in each section before going to another. The may close the book and try to write down what he /she remembers.

· Review. In this final step, a student is required to actively review the      material by looking over the notes and recalling the main points. A   student may reread the material only when he /she is not sure of the answers to the posed questions.

 What to do for avoidance of forgetting:

1. Try to return to a topic soon after you have learnt it – most forgetting occurs in the first 24 hours; if you can spend a few minutes reducing the amount of forgetting during this period then more information will be stored in the long term memory.

2. Talk about what you are studying – pair up with another colleague and discuss

3. Teach your fellow student- if you and your study partner look at different topics, you can teach each other ( it is said that the best way to learn something is to teach it)

4. If you find that you are confused with two topics that are similar, look at one in detail and leave the other for the moment. After a few days check that you really know the first topic and then look at the second

5. When revising, a student should not take long periods reading large chunks of material. Shorter periods of study are usually better than long ones as regards understanding.

CHAPTER VI
Personality 

Personality is a fascinating concept in the field of psychology. Comprehensive research has been conducted on the topic yet no final conclusions have been reached in relation to the nature of personality. It is absolutely difficult to give a clear-cut definition of personality because human nature is complex and continuously changing. On a mere glance at an individual, you may observe that one is sad or happy or glad or does not care. These are some of the puzzling traits that concern psychologists about personality. 

7.1 Personality

 7.1.1 Nature and meaning of personality 

The meaning of the term personality is quite arbitrary. In order to get to the meaning of the term personality, it is necessary to trace the historical root of the word. The term personality was derived from a Latin word "persona". The word persona meant a mask that was used by Greek actors to change their appearances when on stage. According to the belief held about the mask, the personality was thought to be the effect and influence which the individual putting on a mask left on the audience. It is widely believed that, from a layman's point of view, the term personality means the effect, which an individual leaves on other people. Thus personality is not a fixed state but a dynamic totality, which is continuously changing due to interaction with the environment. The conduct, behaviour, activities, movement and everything else concerning an individual constitute one’s personality.

Definition

Different psychologists have given different definitions in relation to personality. But the most comprehensive ones are as follows:

Many personality theorists have defined personality in terms of reasonably stable patterns of motives, emotions and behaviour that distinguish people from one another (Prigatano 1992). It can be concluded from the above definitions that there are different approaches that define the term personality. Even though there is diversity of views all psychologists tend to agree on certain common basic characteristics. For instance, they all agree that personality is unique. There are no two individuals who are alike, not even identical twins: secondly, personality is the product of- its own functioning. That is, what one does today depends on accumulated experiences of the past, and this in turn shapes people's personality by continuous interaction with external environment. Last but by no means the least, is it through the study of personality that the relevant differences among individuals can clearly be made. 

7.1.2 Psychodynamic theories

There are number of- psychodynamic theories of personalities (the term psychodynamic is synonymous with the term psychoanalysis theory). Most of these have a common feature in the sense that all of them point out that the concept of personality is characterized by a dynamic struggle. In this case human aspects such as drive for sex, aggression and desire for superiority come into conflict with societal laws, rules, values and moral codes. Consequently, the dynamic struggle becomes a clashing of opposing inner forces, which control our behaviour such as emotions, thoughts, perceptions, etc. A note should be taken of the fact that each dynamic theory is a brainchild of Sigmund Freud.

The structure of personality

In his attempt to explain the structure of personality in terms of psychoanalysis method, Freud named the clashing forces of personality as psychic energy or structures, which come from libido. Libido denotes sexual energy. The structures could not be measured or seen directly but their presence can be realized by observable behaviour, expressed thoughts and emotions. Freud therefore hypothesized the existence of three personality subsystems, that is, id, ego and superego.

· The id

Id is innate and is present at birth. It represents biogenic drives and is fully unconscious. The id operates on animal level and is what gives human beings animal qualities. However, Freud was of the view that conflicting emotions could exist side by side in the subsystem of id. The id cannot differentiate between good and bad and it operates on pleasure principle. It seeks instant gratification of instincts without consideration of law, social customs, values, and ideals or the needs of others. In other words, it is a selfish part of human personality.

· The Ego

This begins to develop during the first year of life since a child’s gratification cannot all be fulfilled immediately. The ego distinguishes between subjective reality and things in the external world hence how to cope with frustrations. Freud (1964) believed that the ego "stands for reason and good sense". It curbs certain actions of the id and makes plans that are compatible with the demands of the societal norms, values, ideals, etc. It is the executive section of personality. It obeys the reality principle. It brings a compromise between the instinctual urges of the id and demands and forces of the external environment. Freud once remarked when explaining the relationship between the id and the ego that the relationship between the two is similar to the relationship between a horse (id) and its rider (ego). While the rider usually determines the direction of the horse, there are those times when it is the horse that leads the rider. Most of the ego is conscious but still some of its functions are carried unconsciously. For instance, ego may also act as a censor that screens the impulses of id. Besides, when the ego becomes aware that improper impulses are rising into awareness, then it employs psychological defenses or mechanisms to thwart them from emerging. Ego defence mechanisms will be discussed next. 

Ego defence mechanism

These are habitual ways of behaving that are meant to meet repeated or continuing frustration and conflicts. They are unconsciously enacted and they are aimed at defending or protecting the individual's self-esteem against anxiety. Though mostly used by people, they are not a realistic way of meeting problems that one encounters. Even then, they protect people from both external threats such as devaluating failures and internal threats such as guilt arousing desires or actions. The following are some of the defense mechanisms.

Rationalization

This is a mode of adjustment in which an individual tries to give logical reasons or plausible excuses for his behaviour even if the behaviour is irrational. It conceals the motive the behaviour expresses and instead assigns the behaviour to some other motives. Typically, it involves thinking up logically, socially approved reasons for past, present or proposed behaviour. For instance, a student who hails from high socio-economic status family but fails exams will justify his failure by saying “after all, my family is wealthy so I need not to study hard”.

Projection

This mechanism protects people from acknowledging some undesirable traits that they have. It allows a person to disguise the source of conflict by ascribing motives to someone else. In extreme cases it leads to a mental disease called paranoia. For instance, a student who fails exams may blame his teacher for unfairness in marking or may say that the teacher was inadequate.

Reaction formation

In this defence mechanism, a person disguises his motives by believing that he has a motive that is exactly opposite to the real one. One's behaviour is opposite to his real inclination. In other words, one's outward behaviour may be just a cover to conceal his repressed jealousy, dislike, and contempt for another person etc. For instance, one may conceal hate with a façade of love, with kindness or a person with a weakness for alcohol may get so much involved in anti-alcohol movements.

Denial of reality

This is the simplest and most primitive of all ego defence mechanisms. It is brought about when an attempt is made to "screen out” disagreeable realities by ignoring or refusing to acknowledge them. For instance, one may turn away from unpleasant sight or refuse to discuss unpleasant topics.

Repression

This is a defence mechanism by which any threatening or painful thoughts and desires are excluded from consciousness. It has often been considered as selective forgetting although it is more in the nature of selective remembering. For instance, a student may forget that a difficult test is due and instead remember that he is to watch an entertaining programme on TV. 

Displacement

In this defence mechanism, the motive remains unaltered but the person distorts the goal of the motive by substituting a different goal or object for the correct one. In most cases the motive in displacement is aggression, which for some reason the person cannot vent on the true object. For instance, a man who is irritated by his boss would not express his hostility at his boss but instead vents his emotions on his wife when he goes home and finds that dinner is a few minutes late.

 Compensation

This is a defence against feelings of inferiority and inadequacy growing out of real or imagined personal defects or weaknesses, failures and setbacks. In compensation, an individual simply finds an alternative activity to satisfy a social motive. For instance, an ugly looking man feeling sexual failure may concentrate on education and become a distinguished scholar.

Sublimation

In this defense mechanism, the primitive impulses, usually antisocial ones, such as sexual aggression are channelled in positive, constructive and socially acceptable activities such as sports, athletics, music or drama.   

To conclude, it may be mentioned that people should not over-rely on defence mechanisms. Instead people should learn to accept consequences of their behaviour, for instance, when one has failed an exam. They should solve their problems realistically rather than deceiving themselves that they have solved them. Equally important is that the people should accept that frustration is part of life and should therefore be prepared to face problems in life. Last but by no means the least, people should acquaint themselves with their environment so that they can avoid frustration that crop up from the environment. 

· The Superego

The third sub-system of personality is the superego. This is the agency that develops throughout early childhood; it internalises the parental influences and ideals of society (i.e. the moral standards and values) in children. In other words, the superego carries out its activities according to moral principle. It represents the ideal self rather than the real self. Besides, it also acts more as all internal guardian leading to perfection. In life, the super ego checks the intentions of the ego before actually handing out judgments of right and wrong. Whenever a person commits a wrong act then the super ego is flooded with feelings of guilt, shame and remorse as a result of punitive nature of the ego. The individual with a balanced superego refrains from socially unacceptable temptations such as stealing, killing or fighting. When the id surpasses superego, then an individual will engage in antisocial behavioural patterns. To balance the equation, the ego alerts and punishes superego for having let the id take control of the situation. Consequently, one becomes sorry and remorseful. 

7. 3 Determinants of personality
The personality of an individual is influenced by two major factors: heredity and environment. Let us briefly discuss these factors.

7.3.1 Heredity

The effect of heredity is exhaustively discussed in another branch of Psychology called Developmental Psychology. However, it can be mentioned here that maturational status of an individual also influences personality development. Girls generally reach maturity about one year and half to two years earlier than average boys. Growth among different people differs very markedly. For instance, it is often seen that an 11 years old child may be as mature as a 16-year-old boy or girl. Alternatively, a 16-year-old boy or girl may be as mature as an 11-year-old child. These discrepancies create psychological problems. The child, in whom puberty sets in later, is usually not able to adjust himself/herself socially as smoothly as a child who becomes mature earlier. Such a child is likely to behave in a childish manner in society or in school. 

7.3.2 Environmental determinants of personality

Environment on the other hand includes various fields of society like the family, school, media, occupation, social customs, primitive ways, peer group, etc. Let us examine briefly some of these factors.

7.3.2.1 Home environment

Family influences are greater when an individual spends most of the time at home with members of the family. This may have an influence over one's attitudes, values, habits, intelligence, and nature of interaction with other people outside the family. The attitudes of parents toward the child, towards one another and other people, events and objects around home can exercise a potent influence upon the child's personality. Factors such as enjoyment of group family life, little, if any, work done away from home by a mother, tolerance; reduced amount of punishment, emotional control and good health of parents may lead to proper personality development of a child and hence good adjustment. Unnecessary friction, negative attitudes or antagonistic attitudes toward a child may make him or her to develop rebellious and aggressive personality. Being fond of or showing undue favouritism to other children and neglecting one/some may affect the personality of the children concerned. This is because many may develop withdrawal symptoms, restlessness, neurotic tendencies, and evasive tendency. This may a child to indulge in exaggerated use of defense mechanisms against anxiety or frustrations. For positive development of the personality, the
home conditions should be favourable. Each member should show accommodative attitude i.e. understanding one another through love and affection. For instance, showing a sense of belongingness, by allowing a healthy degree of independence among children.

7.3.2.2 Educational determinants of personality

A healthy emotional climate in school, the kind of school and school culture and success in school activities can affect one's personality. If performance of students improves in class work, for instance, in mathematics or English, their attitudes towards themselves in these subjects is highly expected to be favourable. Success in a given subject can lead to a change in self-concept which may in turn lead to a feeling of self-respect, self-confidence and one may consequently become assertive and dignified. Such students may become ambiverts and would easily interact with significant people in society, such as parents, teachers, illustrious members of the society, etc. Such students are bound to have positive inter-personal relationship with others. Moreover, successful students may become inventive, optimistic, ambitious, excitable, friendly, and curious to acquire more knowledge and attention as compared to unsuccessful students. A note should be taken of the fact that many emotional imbalances in students develop on account of their school life. They put too much emphasis on school subjects and passing of exams.
The result is that children suffer from fear of not doing well in exams and this can be noted in students who are of lower intelligence or whose talent does not lie in literacy pursuits. School authorities should encourage students to face situations squarely and avoid fears.

7.3.2.3 Role of electronic and printed media

The ideas got from electronic and printed media assist in expanding our knowledge and experiences. Electronic and printed literature can encourage one in his or her endeavours. They can help the individual to avoid looking at others as threats. This may lead to developing positive attitudes towards winning or losing in performance of any task. Electronic media can also encourage the introvert personality to enjoy himself/herself on social occasions and make friends. One can enlarge his/her friendship circle that may lead to releasing of tension, boredom, anxiety, etc. Jokes observed from electronic media and printed media can teach people to be tolerant towards criticism. Through this, one can learn his/her mistakes and correct them. Media such as TV and video can also lead to vicarious learning whereby observed behaviour are put into practice by the observer.

Mass media can also produce distorted images of society, which might mislead the public and adversely affect socialization of people. For instance, when violence or disharmonic scenes or programmes are shown on TV then people belonging to different parties may become aggressive towards each other. Besides, the electronic media may lead to modelling or imitation learning whereby the observer may decide to dress and speak like the person who appears on the screen. Other most likely imitated behaviour are cases of crime shown on TV that may influence behaviour of people, particularly the youth. Subsequently, they may develop criminal and violent tendencies, which are often observed on the streets of modern cities

Chapter VI summary

Personality is characteristic patterns of behaviour, thoughts, and emotions, feelings that may be experienced by an individual and facilitates adaptation to life. Personality subsystems include id, ego and superego. Sometimes people use defence mechanisms. These are habitual ways of behaving that are meant to meet repeated frustrations and conflicts. People resort to them unconsciously although they are not realistic ways of meeting problems encountered. There are many theories that have been put forward to explain the concept of personality, but in this block we have looked at psychoanalysis and humanistic theories.

CHAPTER VII


Disruptive behaviour in the classroom

As a teacher you must have noticed that the students in your classroom come from various cultural, social and economic backgrounds. They come to school with all forms of motives: desirable and undesirable. Disruptive behaviour may form part of the undesirable motives. A behaviour is said to be disruptive if it interferes with the orderly and peaceful atmosphere in a classroom, thereby making teaching and learning difficult. Part of your training as a teacher is to equip you with the necessary knowledge on how to pre-empt the development of disruptive behaviour in your classroom, and also how to handle them when they arise.

 Chapter Content:

· The definition and need for disruptive behaviour management

· Common disruptive behaviour in the classroom

· Causes of disruptive behavior

· Preventing disruptive behavior

· Handling disruptive behavior

· Possible consequences of disruptive behaviour

8.1 Definition and need for disruptive behaviour management

 8.1.1 Definition

Disruptive behaviour management in the classroom, essentially, is about how to predict and prevent certain behavioural tendencies of your students that tend to disrupt learning and teaching. It involves also the application of certain methods that are aimed at handling disruptive behaviour when they arise in the classroom. The main objective of disruptive behaviour management is to enable you as the teacher to provide a safe, yet challenging environment for learning and development, ensure good time management and manage change and conflict when they arise.

According to Bean (2001), the ultimate aim of disruptive behaviour management is to create a “system for delivering instruction that manages behaviour with the overall goal of promoting student learning in the classroom.’’

8.1.2 Need for disruptive behaviour management 

In every social environment (of which classroom is one) there is an absolute need for some form of control and discipline. This is necessary because:

· Staying together in a classroom setting involves fostering a sense of self-control or self-discipline in students

· When discipline problems occur, teaching and learning become difficult to achieve

· Disruptive behaviour is considered to be the major problem facing most teachers in the classroom (Hammachek, 1995)

· Where teachers are facing the challenge of teaching large classes, discipline problems usually become disruptive to effective learning

Reflexion question

List some values that a practising teacher can derive from the knowledge of management of disruptive behaviour in the classroom.

Some common disruptive behaviours in the classroom

In your work as a classroom teacher you have probably encountered certain things that your students often do that disturb your teaching a lot. We have below a list of very common disruptive behaviours that other teachers from many parts of the world have observed in their respective classrooms:

· Monopolising class discussions

· Exhibiting a challenging or insolent manner

· Not doing class assignments

· Asking for extensions and missing assignment deadlines

· Displaying overt disinterest (sleeping or leaving the class while lesson is on)

· Consistency in coming to class late or leaving early

· Talking when someone else is speaking

· Being unaware of acceptable behaviour (e.g. passing notes in class, answering cell phones)

· Refusing to participate in class discussions

· Being disrespectful to others in class

· Physically or verbally threatening other students or school personnel

· Cheating

· Asking problematic questions

Reflexion Question

Identify which of the disruptive behaviours listed above you have observed in your classroom.

 Causes of disruptive behaviour

Now that you have identified what we mean by disruptive behaviour, let us consider the possible causes. The following are some of the causes of disruptive behaviours in the classroom:

· Rigidity in classroom discipline

As teachers, we often contribute, though in deliberately, to the disruptive behaviours of our students. Teachers expect the students to behave in certain ways in the classroom. To stay seated for hours at a time, to speak only when called to, to conform academically to the norms of their grade, to find topics of instruction interesting, etc. Students are sometimes regarded as immature, emotionally disturbed, learning disabled or simply unmanageable and thus treated as such. According to Turbaugh (1986), we have to face the fact that the condition of (disruptive students) is partially generated by the school. The problems these kids bring to school are exacerbated by the way they are treated by the discipline system and the way the teachers interact with them. There is also a substantial detrimental effect caused by lack of interesting and engaging experiences to which they will be able to respond. The implication here is that when students perceive a teacher, for example, as being unduly authoritarian and rigid, the tendency is to rebel by indulging in various forms of disruptive behaviour.

· Students’ underlying psychological problems

Many of our students come to the school with various forms of psychological problems. Some of these may include:

1. Need for attention and recognition

Many students indulge in disruptive behaviour simply to get the attention of their teacher or their peers. They have a basic need for attention, power, revenge, and to cover their sense of inadequacy, all in a bid to validate their social status.

If teachers fail to respond effectively to such attention-seeking behaviour, students seek power. If the teacher frustrates their effort at obtaining power, students become discouraged and seek revenge.

2. Inability to satisfy physical and physiological needs

You learned in Chapter 7 that, according to Maslow (1968), human beings have five basic needs that are arranged in a hierarchical order. Needs at the lower end of the hierarchy must be met before higher-level needs can be satisfied. 

The need for food, physical comfort, and safety precedes other needs. If students are hungry or physically uncomfortable, for example, they will not be able to participate in basic classroom activities. Similarly, if they fear for their safety, they will not be able to learn. Some of our students come to school either hungry or worried about whether they will eat later. Some of them worry about their physical safety not only in school, but also on the playground, on the streets or in their homes. Even though these threats may lie beyond the control of the classroom teacher, it is important that he/she recognizes their effects on students’ attitudes, behaviour, and academic performance.

Other causes of disruptive behaviours include:

· Difficult transition from one level of education to another

Students who find it difficult psychologically to transit from one level of education to another, say, from primary school to secondary school, perhaps because of a deficiency in mental capacity, age or other environmental circumstances, find it difficult also to adjust to their new levels. They continue to exhibit the behavioural tendencies of their former levels. Thus, you could have in a secondary school a student who manifests disruptive behaviours he/she acquired from the primary school.

· Culture and classroom setting

Some children grow in certain cultural settings where certain curse words for example, may have lost their original meanings and so are used often without causing any discomfort. But when such words are used in a classroom setting where you have people of different cultures, this may constitute a serious disruptive behaviour.

Reflexion questions

1. Give and explain some reasons why students are disruptive in the classroom.
2. Identify some other factors (not necessarily given above) that you know can cause students to misbehave in the classroom.
How to prevent disruptive behaviour in the classroom
Cangelossi (1988) in Crowl (1997) suggested that to help prevent disruptive behaviours in the classroom, teachers should create a “businesslike” atmosphere in the classroom in which students understand that they and the teacher have a shared goal – which is to promote learning. The following five steps are recommended to help a teacher keep his/her students constantly and functionally busy in the classroom and by so doing prevent disruptive behaviours (Cangelossi, 1988)

1. Set the stage for cooperation between you and the students at the very beginning of a new school year

· Plan for a favourable beginning of the school year

· Visualise what will happen

· Anticipate the obstacles you may encounter

· Execute learning activities in the first days that satisfy students so that they leave with a feeling of achievement and purpose.

2.  Be prepared and well organised

Plan your lessons, when appropriate, consult with more experienced teachers. Have the materials you need at hand. If you model preparedness, students will themselves become better prepared and organised.

3. Minimise transition time

Develop efficient ways to carry out administrative duties, distribute materials, and give clear directions. Put detailed instructions on a wall chart for students to refer to. Students should know what they should be doing next. When you create a long gap between one lesson and the other, students tend to relieve their boredom by day-dreaming, attention – seeking and generally being disruptive.

4. Create a comfortable, tension-free, non-threatening atmosphere

Students cannot learn efficiently if they are scared. Students fear criticism, ridicule and embarrassment by teachers or fellow students. Students who are failing academically may fear loss of parental love or teacher and peer respect. Students who believe that they are academically average or below average may be unwilling to jeopardise their self-esteem to engage in a task they feel they are likely to fail. This explains why the teacher should try to eliminate as much as possible all such threatening situations.

5. Establish clear expectations for conduct 

Make sure that the students know what you expect them to do and why. Also ensure that they know the outcomes of deviations from these expectations.

Reflexion question

State at least 3 measures you feel if adopted will prevent disruptive behaviour in your classroom and give reasons.

How to handle disruptive behaviours
General guidelines

Irrespective of whatever measures we adopt to prevent disruptive behaviours, we cannot rule out the fact they are likely to occur now and again in our classrooms. The following general guidelines are suggested for handling them when they occur (Crowl, 1997).

Deal in the present not the past

Deal with problems as soon as they develop. Address only the current problem; do not remind students of past behaviour.

Talk to students not about them

Address students directly concerning inappropriate behaviour. Complaining to other teachers or students about a disruptive student will further alienate the student. Speak directly with the student to ensure that he or she understands your feelings.

Do not allow yourself to be provoked

Some students may be disruptive in order to try to antagonise or annoy you. Stay calm and address the issue in a firm manner without getting emotional. Always maintain your self-control as an adult while helping students re-establish theirs.

Explore the technique of non-verbal communication

Be aware of non-verbal messages such as eye-contact and body language. This refers to your own non-verbal messages as well as those of the students. Attending to non-verbal messages helps you detect disruptive behaviour before it happens.

Diffuse student hostility by responding with concern

If a student expresses hostility, a confrontational approach is likely to make the student worse. Instead move closely to the student and speak calmly and in soothing tones. In this way, you convey that you are aware of the student’s anger and are concerned.

Use ‘I’ statements to indicate your needs

“I’’ statements are an effective way to communicate to students; rather than saying “interrupting me is not allowed” say “when you interrupt me, I am unable to get across my thoughts to the class”.
Specific intervention strategies of handling disruptive behaviours

According to Nilson (1998), the following disruptive behaviours have corresponding strategies:

Talking in class

Occasional comments or questions from one student to another are to be expected. However, chronic talkers bother other students and interfere with your train of thought. To stop them, try a long, dramatic pause. Then, if necessary, accompany your pause with an equally dramatic stare at the offenders. If still necessary, say something general like ‘I’ really think you should pay attention to this; it will be on the test’ or ‘you are disturbing your classmates’. If the problem persists, get stern with the offenders outside the class. Direct intervention and public embarrassment are strictly last resorts.

Packing up early

Routinely reserve some important points or classroom activities (e.g. quizzes, writing exercises, clarification of the upcoming readings, study guide distribution) until the end of class. Or have students turn in assignments at the end of class. Paper-rustling and other disruptive noise-making during class can be stopped the same way as is talking in class.

Arriving late and/or leaving early

State your policies clearly on these offences on the first day of class. You can insist that students inform you, preferably in advance, of any special circumstances that will require them to be late to class. You can even subtract course points for coming late and leaving early, as long as you set this policy at the start. You might draw attention to offenders by pausing as they walk in and out. Alternatively, you can set aside an area near the door for latecomers and early leavers. Finally, as you can do to discourage packing up early, you can routinely conduct important class activities for the beginning and the end of class.

Wasting time

If students habitually try to monopolize class time, encourage them to speak with you after class to clarify their questions. You can broaden the discussion and call attention away from the disruptive student by asking the rest of the class for the answers. Another strategy is to put out a question box. You can read the questions after class and briefly address some of them at the next meeting. 

Showing disrespect

Once again, make your expectations for appropriate classroom manners clear from the start, and reinforce them continually by your exemplary behaviour. Enlist the aid of other students to monitor and report disruptive incidents. Talk to offenders privately and explain that their behaviour is affecting their fellow students’ ability to learn. Sometimes students show disrespect to get the attention they believe they cannot get through any other means, to vent their anger towards authority in general, or to express some other deep-seated emotional problem. Leave such cases to the professionals and refer such students to your institution's psychological or counselling centre.        

Attending class irregularly

In general, attendance drops off as class size increases. So, one obvious way to increase attendance is to build in more opportunities for student participation. Taking some of the following measures in combination should also help: basing part of the course grade on attendance; taking attendance regularly (even if you don't calculate it in the grade); basing part of the course grade on participation in discussion, giving frequent, graded quizzes; covering different material in class from that in the readings; not allowing commercial production of your lecture notes; conducting cooperative learning group activities in class and grading students in part on peer performance evaluations ,and conducting other frequent, graded in-class activities.

Asking for extensions and missing assignment deadlines 

In your syllabus, specify penalties for late work, with or without an "approved" extension (eg docking a portion of the grade). Some instructors feel comfortable strictly enforcing this policy. But if you prefer to be flexible, you probably realise that students occasionally have good reasons for not meeting deadlines. But they also occasionally do not tell the truth. You must assess each extension request and excuse on a case-by-case, student-by-student basis, perhaps allowing a single, documented incident but drawing the line at the second. A student with a habitual problem deserves a private talk along with the full penalties as described. You might ask colleagues for any chronic cases among the senior students in your department. Your best strategy against all forms of disruptive behaviour is prevention. 

Reflexion question

From the principles listed in the text, which of them are more applicable to schools in Rwanda?   

Possible consequences of disruptive behaviours

A study conducted by Jones and Jones (1990), has shown that students who behave disruptively in the classroom often drop out of school and turn out to be hooligans on the streets. They noted the characteristics, in table1, of students who are likely to drop out of school. Each characteristic is associated with an accompanying need as illustrated in the table below:

	Characteristics
	Needs

	Low self-esteem particularly 

relating to academic achievement
	Develop and validate a positive self-image through 

school and social success

	Tendency to lack a sense of 

personal efficacy and power
	Experience of personal efficacy and power

	History of poor adult-child 

Relationship
	Positive supportive relationships

	Focus on external factors as 

causing ones own behaviour 
	Learn to accept responsibility for ones own behaviour

	Poor social cognition (awareness of the

 needs and emotions of others)
	Learn to understand others and work cooperatively

with others

	Poor problem-solving skills
	Develop such skills


Indulging in drug and alcohol abuse

Psychologists have noted the direct consequences of low self-esteem which often is the result when students are not doing well in their studies. Studies (US Department of Health & Human Services, 1991) have shown that when high school students lack self-esteem or are shy, they tend to use more illicit drugs than those who are not. It was reported also that those who were shy and generally have poor self-esteem, but have a high need to socialise with others were especially likely to use hallucinogens. The consequences of drug and alcohol abuse are many; among the most serious are the effects on school performance, adolescent health, motivation and learning (Papalia & Wendkos-Olds, 1998). For the society as a whole, the most startling consequence is the increase in violence and aggression to others, particularly in urban areas. 

Reflexion Question

1. Identify two social problems that students who indulge in disruptive behavior can cause to Rwanda.

2. List four characteristics which if you discover in a student will make you suspect the student may drop-out of school.

Summary for Chap.7

Students often misbehave in the class because of many reasons some of which include the type of control teachers adopt in managing students, the failure of the school to meet the various demands of the students. In order to prevent disruptive behaviour in the classroom the teacher has to develop a healthy teacher-student relationship, keep students constantly on tasks that they perceive meaningful to their learning, help them build confidence in themselves and set clear expectations for conduct.Disruptive behaviours can be managed by promptly handling specific undesirable behaviours as they arise, expressing your displeasure with students’ disruptive behaviour, rather than with students, keeping your temper under firm control in the face of obvious provocations, using appropriate non-verbal communication techniques. Students, who indulge consistently in disruptive behaviour despite efforts to correct them, may end up dropping out of school or in other social evils like drug and alcohol abuse.

Glossary
Here is a list of psychological concepts that I judged to be of a crucial importance in the process of teaching learning. So, these concepts must be taken into consideration and much attention must be taken to them whenever the teaching/learning process is to take place.

Amnesia: generally, any loss of memory; often applied to situations in which a person forgets his or her own identity and is unable to recognise familiar people and situations

Behaviour: refers to all overt and cognitive that are observable and measurable in human beings and animals.

Classical conditioning: learning that takes place when a conditioned stimulus is paired with an unconditioned stimulus.

Classroom management:
the teacher’s ability to cooperatively manage time, space, resources, and student behaviour to provide a climate that encourages learning

Cognition: mental process such as thinking, remembering, perceiving, planning and choosing.

Control group: group in a given study that does not get experimental treatment, but shares the remaining conditions with the experimental group.

Counselling and vocational guidance: branch of psychology that is concerned with provision of skills to people who have personal, school or vocational problems so that they can function normally in their society.

Deductive reasoning: mental exercise researchers go through in terms of inclusion before carrying out the research.

Defence mechanism: habitual ways of behaving that are meant to meet repeated frustrations and conflicts. They are employed unconsciously.

Deoxyribonucleic acid: cellular material that provides the base for genetic information.

Down syndrome: a chromosomal disorder caused by an extra chromosome in the 21st pair (trisomy). It is characterised by round faces, slanted eyelids, short limbs etc. 

Drive reduction theory: focuses on drive stemming from basic biological needs that push people from within.

Eardrum: thin membrane that vibrates in response to sound waves by transmitting them from outer ear to the middle and inner ears.

Educational psychology: a branch of psychology that applies psychological principles and techniques to the development of educational strategies, programmes and to get solutions of educational problems. 

Ego: psychic subsystem of personality that operates on reality principle. It is characterized by self-awareness, ability to stand frustration and delayed gratification. 

Emotions:
a subjective feeling state, which can influence perception, thinking, and behaviour; usually accompanied by facial and bodily expressions; often has arousing and motivational properties.
Experimental group: a group in a given study that is given experimental treatment.

Extinction: the elimination of a conditioned response due to the withdrawal of reinforcement. 

Extrinsic motivation: incentive that solely depends on external rewards such as grades.

Field study: method that requires a researcher to go the field to observe behaviour of subjects in their natural setting.

Forgetting:
apparent loss of information that has been stored in long  -term memory (LTM)

Fraternal twins: are dizygotic twins that are created by a union of a separate sperm cell and a separate ovum cell. 

Frustration:
blocking of goal-directed behaviour

Functionalism approach: school of psychology whose focus was that people use mental experiences in their adjustments to the environment that determines the functioning of an individual. 

Genes: the basic units of heredity. There are about 100,000 genes in a normal human. They direct the growth and development of all living creatures.

Genetic code: the sequence of chemical bases in DNA. It is called code because it determines the amino acid sequence in the enzymes and other protein molecules in the organism. 

Gestalt psychology: school of psychology that emphasised the importance of insight in learning and the tendency to perceive wholes instead of piece meals. 

Gregariousness: the tendency of an individual to live and associate with others in society.

Heredity: transmission of physical and psychological characteristics from one generation to the other through genes.

Heuristic: a strategy based on past experience with problems; it is  likely to lead to a solution, but does not guarantee success.

Humanistic theory: focuses on the fact that an individual’s behaviour is motivated by a conscious desire for personal growth.

Huntington’s chorea: is a mental condition characterized with neural degeneration in adulthood, which leads to psychotic behaviour.

Id: Psychic structure of personality that is present at birth and operates on pleasure principle.

Identical twins: monozygotic twins. They are a result of a zygote splitting into two or more zygotes during the first two weeks of development.

Immunisation: hardening of a person’s attitude on a particular subject by giving him or her a mild exposure to opposing attitude; exposure makes the originally held attitude resistant to change by strong further arguments.

Independent variable: variable or condition in a study that can be manipulated by the researcher so that it’s effects can be studied.

Insight:
the sudden seeing of relationships or solutions to problems. It normally occurs with an abruptness. Sometimes insight is referred to as the ‘aha’ phenomenon.

Instinct theory: focuses on an inherited disposition that activates specific behavioural patterns in people so that they can attain certain goals.

Interference theory: argues that we forget because new conflicting information enters memory and interferes with what has been previously learned.

Intrinsic motivation: incentive that comes from within or one’s own values.

Klinefelter’s syndrome: is a genetic disorder in which males have an extra X chromosome constitution, that is XXY instead of XY. Such people have underdeveloped testes and enlarged breasts.

Laboratory observation: method whereby the researcher places the subject under controlled conditions for observation.

Learning: a general term referring to relatively permanent change   in bahaviour, which occurs as a result of experience or practice.

Long-term memory: the relatively permanent memory store of information that is categorised in various ways and can be drawn up as needed.

Meiosis: process of cell division in which each pair of chromosomes in a cell separates. Subsequently, one member of each pair goes into each gamete.

Memory: storing information for later use.

Mitosis: process of cell division that comes about after the zygote has been formed.

Modelling: a procedure that demonstrates behaviour to be imitated.

Motivation: a term referring to the driving and pulling forces, which result in persistent behaviour, directed towards certain goals

Negative reinforcer: a stimulus event that, when removed, increases the probability of response it follows.

Operant conditioning: learning in which reinforcement is contingent  on a particular response.

outcome or allows them to avoid or escape from negative outcomes.

Perception: interpretation of the sensations received by the sensory organs as well as the interpretation of the experience.

Personality: is a characteristic patterns of behaviour, thoughts, emotions, feelings which may be experienced by an individual, it facilitates adaptation to life.

Phenylketonuria: genetic mental retardation due to recessive gene in which an individual fails to metabolise phenylpyruvic acid.

Positive reinforcer: a stimulus which, when its onset is made contingent on a particular response, increases the likelihood of the response.

Positive transfer of learning: process where previous learning facilitates subsequent learning.

Primary reinforcers: are natural and unlearned reinforcers that are biogenic in nature and are aimed at satisfying physiological needs.

Proactive interference: forgetting caused by prior learning of other material

Psychoanalysis: school of psychology whose focus was on the importance of unconscious mental process in normality as well as abnormality.

Psychology: scientific study of behaviour and all activities of an individual in relation to its environment.

Punishment:
the application of an unpleasant stimulus for the purpose of suppressing behaviour.

Reinforcer: any consequence that increases the probability that a response will occur.

Repression:
a defence mechanism and process in which certain memories and motives are not permitted to enter awareness but are operative at an unconscious level; results in a failure of retrieval of anxiety provoking material from long-term memory

Retroactive interference:
forgetting previously learned material due to the subsequent learning of new material

Self-actualisation:
according to Maslow, satisfying higher needs; thus a person who strives to satisfy needs for justice, beauty, order and goodness is said to be a self-actualised person. 

Sensation: process through which sense organs receive impressions from physical stimuli before they are transmitted to the central nervous system for farther processing.

Short-term memory: the second phase in information processing      system where stimuli, which have passed through the sensory register, are held long enough to be identified. Material is stored here for only a few seconds before it is either lost or transferred to the long-term memory.

Social learning theory: an approach to explaining learning with an emphasis on learning through imitation. Primary proponent is Albert Bandura. Generally it is proposed that learners observe the behaviour of others, cognitively mediate what they see, and imitate the behaviour under appropriate circumstances.

Social psychology: study of an individual or people in relation to the society. It is the study of human interaction in a group, audience or mob. It throws light on how people behave in a group.

Spontaneous recovery: the reappearance of a learned response after apparent extinction.

Stimulus: an event that produces responses or that results in sensory experience

Superego: subsystem of personality that is governed by moral principle. It checks the intentions of the ego before handing out judgments for right and wrong.

Survey: method that requires the researcher to conduct study on a large sample that is considered to be a true representative of the target population. 

Transfer of learning: application of previous learning to subsequent learning.

Vertical transfer: if the content to be taught can be hierarchically arranged, vertical transfer occurs when taking place at a lower level is used in learning taking place at a higher level.

Vicarious reinforcement: occurs when an individual modifies his/her behaviour to emulate that of someone else who has been rewarded for that behaviour.
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